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Difficulties That Face BA Students When Translating
Prepositions of Movement from English into Standard
Arabic.

Prepared By:
Nadia Lutfi Dawoud Dawoud
Supervised By:
Dr. Mohammed Al Hanagtah
Abstract

There are skills that students must have to be able to translate. The study aims to discover
the difficulties that face BA students when translating prepositions of movement from
English into Arabic and to know who has the higher proficiency males or females. The
study also aims to discover the appropriate translation techniques students can use in
translating from the experts' perspective who are university instructors. The study sample
consisted of 60 students (30 males and 30 females) randomly chosen who are majoring in
English and translation and who have completed at least one course in translation selected
from three private universities in Jordan. In order to achieve the objectives of the study, the
researcher used two instruments: a translation test consisted of 30-statements applied to the
sample of study and a questionnaire applied to 30 experts from public and private
universities. The results of the two instruments showed that students encountered
difficulties in translating the prepositions of movement associated to lack of competence in
students' language, in English and in Arabic which is the mother tongue. Also associated to
their humble experience in translation, to their unfamiliarity of the movement prepositions
and to their failure to translate these prepositions correctly into the nearest equivalent in
Arabic. In addition to grammatical, syntactical and semantic difficulties. Results revealed
that the use of the communicative translation is one of the most successful techniques in
translation. Motivating students to practice translating prepositions of movement in lectures
through continuing exercises is a procedure which scored the highest percentage in the
experts' questionnaire.

Key words: Competence, Communicative translation, Prepositions of
movement, Translation
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Chapter One
Introduction

1.0 Background of the Study

Generally speaking translation is a risky process in which a spoken or written text or
message in one language is transferred into a spoken or written text or message in another
language. This process needs knowledge in the source language and the target language to

give the process a kind of reliability.

Recently many studies discussed the subject of translating prepositions. Translators
always find the translation of prepositions a problematic issue to discuss and to account for
solutions. Prepositions are small entities but have great importance; they are not just
connectors but also have semantic power to understand the message in the sentences
efficiently. Prepositions are important parts of speech and a problematic ones at the same

time. Before commencing this research, it is worth defining prepositions.

According to Webster's new English dictionary a preposition is "a word or expression that
combines with a noun or pronoun to form a phrase.”(1976: p.395).That means a preposition
is a part of speech that introduces a prepositional phrase. For example, in the sentence
"Ahmad is sleeping in the bedroom”, grammatically speaking 'in' is a preposition,
introducing the prepositional phrase ‘in the bedroom'. A preposition is defined According to
Oxford Word Power Dictionary (2015), as a word or a phrase that is used before a noun or

pronoun to show place, time, direction, etc.



According to Wishon & Burks (1980: p.285)"Prepositions are connective words that
show the relationship between the nouns following them and one of the basic sentence
elements: subject, verb, object, or complement™. It can be seen from the above mentioned
definitions that prepositions are of great importance to complete and enrich the construction
of the sentence.

Few studies have investigated differences in using English prepositions. For instance
Hansard (2012), divided the prepositions into two kinds according to their uses in
sentences. Hansard explains that prepositions can be used for place or position and for
direction. These two kinds can have either a positive or a negative impact. Prepositions of
direction appear with verbs of motion while prepositions of place appear with verbs,
describing states or conditions.

Huge numbers of Arab EFL (English Foreign Language) university students have many
problems in translating prepositions correctly. This study aims at identifying the difficulties
that face BA (Bachelor of Arts) students when translating prepositions of movement from
English into standard Arabic. The study uses the qualitative approach. The first difficulty
that faces BA students is that prepositions take place more often in English than they do in
Arabic and thus some prepositions in English have equivalents in Arabic and others do not
have. Some of the EFL students may use the literary translation method when translating
prepositions that leads to making errors syntactically and semantically.

The second difficulty is that the performance of the BA English students differs
according to the student’s gender. Many studies according to (Khalil 1989, Halima 2001,
Stroka 2012 and AlYaari 2013) have tackled samples oriented to the two genders, samples

addressed to males, and others to females. These studies will be addressed throughout this



study.The difficulties that Students face can be accompanied with the wrong method or
technique the students follow during the process of translation. In another word the kind of
translation is related to the skills of the translator according to Baker (1992), who believed
that qualified translator should be conversant with some translation strategies while
processing a translation mission. According to Newmark (1988) communicative translation
is one of the most successful techniques that student can use in their translation because it
concentrates on the message rendition to the target language readership in an acceptable

and persuasive way which resembles Nida's functional equivalent technique.
1.1 Statement of the Problem

Prepositions sometimes can be difficult to recognize even for native speakers and also
difficult to translate. This study is designed to investigate the difficulties that face BA
students when translating prepositions of movement from English into standard Arabic. It is
also an attempt to find who are more competent in translating these prepositions males or
females. This study intends to find the appropriate techniques that students and experts can
follow during the process of translating. The researcher used two instruments in this
research in order to identify the difficulties that face students when translating the
prepositions of movement. The first instrument is a translation test for BA students who at
least finished a course in translation. The second one is a questionnaire for experts in the

field of translation who are represented by university instructors.



1.2 Questions of the Study

In order to achieve the objectives of the study, this study attempts to answer the
following questions:
1- What are the difficulties that the BA students face when translating prepositions of
movement from English into standard Arabic?
2- Who are more competent in translating the prepositions of movement males or
females?
3- What are the right techniques that students can use when translating movement

prepositions from the perspective of the experts?
1.3 Objectives of the Study

This study aimed at:

1- Identifying the difficulties that face BA students when translating prepositions of
movement from English into standard Arabic.

2- Exploring who have more competence in translating prepositions of movement
males or females.

3- Suggesting the right techniques that students can use when translating movement

prepositions.



1.4 Significance of the Study

Many studies have been conducted in the field of translating prepositions but there are
little about translating prepositions of movement. Many BA students are not familiar with
the use of prepositions of movement in Arabic and English in spite of its great importance.
In addition to the lack of students’ knowledge in standard Arabic which is the target
language and in English which is the source language. The researcher believes that this
study is going to be beneficial for those who are studying English and translation, for

translators and for those who are interested in this field of knowledge.
1.5 Definition of Terms

Competence: (Theoretically) refers to the ability or skill that is needed for something.
Oxford word power 2015. (Operationally), it means the ability to translate the prepositions
of movement from English into Arabic.

Communicative translation:"it attempts to render the exact contextual meaning of the
original in such a way that both content and language are readily acceptable and
comprehensible to the readership "( Newmark.1988.p47).

Connective word: a word used to connect words, phrases, clauses and sentences as a
conjunction. (Oxford, 2015).

Prepositions: "Prepositions are connective words that show the relationship between the nouns
following them and one of the basic sentence elements: subject, verb, object, or complement."”
(Wishon & Burks, 1980: p.285).

Prepositions of movement: The prepositions used to show movement to or from a place.
For example: to, through, across. We use to to show movement with the aim of a specific

destination. For example: | moved to Germany in 1998. We use throughto show



movement from one side of an enclosed space to the other. For example: The train
went through the tunnel. We use across to show movement from one side of a surface or
line to another (Oxford, 2015).

Prepositional phrase: Stageberg (1981, p. 169) states that prepositions are "words like of, in
and to which are usually followed by a noun, noun phrase, personal pronoun, or noun
substitute called the object of the preposition. The unit of preposition-plus-object of
preposition is called a prepositional phrase."

Semantic power: The "power semantic" is a term linguists and some social scientists use
to indicate ways language can skillfully and powerfully carry distinctions of power."All
texts have aspects of the expressive, the informative and the vocative function: the sentence
'l love you' tells you something about the transmitter of the utterance, the depth of his/ her
feelings and his/ her manner of expressing her/himself; it gives you a piece of straight
information; and it illustrates the means he/she is using to produce a certain effect (action,
emotion, reflection) upon his/her reader"(Newmark1988, p.21).

Translation: (Theoretically) The process of rendering of the meaning of a word or text
from one language into another language word or text (a written or spoken) Oxford (2015).
(Operationally), it means difficulties that face BA students when translating prepositions

of movement from English into standard Arabic.



1.6 Delimitations of The Study

This study was conducted in Amman/ Jordan during the second semester of the academic
year 2016/2017. The Student Test which is one of the two instruments of the study was
applied at three private universities, Al Esra'a University, Al Zaitounah University and The

Middle East University.

1.7Limitations of the Study

The findings of the study cannot be generalized to all BA students. They are limited to
the sample of the study who are the second semester BA students of the academic year
2016/2017 in The Middle East University, Al Esra'a University and Al Zaitounah
University. The results of the study are restricted to the instruments used in the study,

which are, a translation test for BA students and an experts’ questionnaire.



Chapter Two

Literature Review

2.0 Introduction

This chapter is a concise and brief overview of the related materials that discussed the
translation of prepositions of movement. It consists of a theoretical framework proposed by
different studies in this field in addition to the empirical studies related to the study in
general and the translation of movement prepositions in particular. The theoretical studies
will include the following: prepositions, types of prepositions, prepositions as part of
prepositional phrases and as adverbs in phrasal verbs, difficulties in translating prepositions

and translation methods and techniques.

2.1 Theoretical Studies
2.1.1 Prepositions

Prepositions are terms that precede noun phrases (in most, not all, languages in the

world). This term has been defined by many scholars and dictionaries.

Wishon & Burks, (1980) explain that prepositions in English are connectors which join
the nouns that follow them with other basic parts of the sentences: object, verb, subject, or
complement.

A preposition according to Longman Dictionary (1995) is an item that is used before a
noun, pronoun, or gerund to connect these words with others within the sentence, such as

‘of" in: a boat made of wood, and 'by" in: We open it by cutting the line.



Brown (2003) points out that a preposition’s function "is to connect a noun or pronoun
(called the object of the preposition) to another word in a sentence. It also shows how that
noun or pronoun (its object) is related to the other word"(p. 570). He claims that a
preposition cannot exist alone in the sentence; it should always be within a phrase which is
called a prepositional phrase. He states that prepositions show relationships of, location,
direction, time and other relationships.

According to Oxford Word Power Dictionary (2015), a preposition is a word or a phrase
that is used before a noun or pronoun to show place, time, direction, etc.

Hattab (2012) describes prepositions as short words that connect certain parts to give
particular implications. She demonstrates the significant role of prepositions in conveying
the right spoken or written message between people. She clarifies that prepositions pose a
problematic aspect of language difficulties in translation, in spite of the academic level of
the learners for different semantic and lexical reasons. Such as having more than one use,
or no one for one translation. Also the position of the preposition that plays essential role,
some verbs are usually followed by prepositions before the object of the verb; these are
called dependent prepositions and they are followed by a noun or a gerund (‘ing' form

which affect the meaning.
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2.1.2 Types of Prepositions
There are many types of prepositions. According to Alexander (1988) and Yule (1998)

prepositions indicate a relationship between one word and another word in English and
most other languages. Prepositions are divided basically into three main types according to
their function: prepositions of place, those of time, and those for other uses (not of place
and time). But the same preposition can sometimes be used in different ways, e.g.

- Your lunch is on the table. (Place)

- | saw Bob on Monday. (Time)

- Do you have any books on Latin America? (Other)

2.1.2.1Prepositions of Place

They are prepositions which are used to indicate the place where a thing is located.
Quirk, Greenbaum, Leech, & Svartivik (1985) explained that we have many prepositions of
place but basically we have three to indicate. The first on is at; it is used to locate a point at
a certain place. For example: The shop is at the end of the street. You can pay at the
exit/entrance of the parking. She is waiting for me at the corner of the street. But we have
some exceptions which do not follow this rule. For example: at home/ at work/at college/at
the office/at school/at the side.

The second one is in, it is used for spaces. For examples: in Egypt/ in London/in the
living room/ in the market/in the bag/ in the building. But we have some exceptions which
do not follow this rule. For example: in the book/in newspaper/in magazine/ in the sky.

The third one is on, it is used for surfaces. For example: on the roof/ on the sofa/ on the
bike/on the cover/ on the page. But there are some exceptions which do not follow this rule.

For example: on the bus/on the train/on the radio/on the laptop/ on the right/on the way.
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2.1.2.2Prepositions of Time

They are prepositions which are used to indicate time relationship between nouns.
According to Greenbaum (1997), we have many prepositions of time but basically we have
three to illustrate. The first one is at; it is used for precise time. For example: at nine
o’clockl at 4:30pm/ at the moment/at the same time/at the present time/at sunrises/at
sunset/at noon.

At night is an exception to this rule.

The second one is in; it is used for periods of time such as months, years, decades, and for
a long time. For example: in April/ in 2002/ in the 70’s/ in this century. But there are
exceptions to this rule; for example: in the morning/in the afternoon/in the evening.

The third one is on; it is used for days. For example: on Sunday/ on June (the) first/ on the

following day.
2.1.2.3Prepositions of Movement

There are many prepositions which have different functions and used for different
purposes. But the researcher is interested in this study in the prepositions of movement;
they are prepositions which are used to show movement to or from a place. Quirk,
Greenbaum, Leech, & Svartivik (1985) indicate that we have many prepositions of
movement but basically we have ten prepositions of movement to highlight in this study.

The first one is to which is used when you have a specific destination in your mind. The
destination can be a number of things like:

A place, for example: | am going to the university.
An event, for example: Are you going to the party?

A person, for example: | am going to your father to talk about you.
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A position, for example: The bookshop is to your left.

from e

“ {tu], [to'wa:diz))
o Lo [J]
"'r toward(s)

from AtoB from---to (See Appendix A: Figures

illustrating the uses of movement prepositions, p.78)
The second one is towards which is basically used to indicate a direction rather than a

destination. For example: The child was running towards his mum.

fru], [te'wodiz))
’ cml(sI )l

towards
The third one is through which is basically used toshow the movement across
something.

The ship sailed through the channel./ The car went through the tunnel.

through
OrnmwO D (B
51 o -
through the town through throu.gh
through the door
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The fourth one is across which is used to show the movement from one end to the other

end.

Kareem walked across the road./ Samira swam across the river.

AcCross

W (o.w}
across the road = i kii -

across the river across aCrosSs

The fifth one is in which is used to show something’s position in relation to place
surrounding it. For example: | am going to have a picnic in the park. It can also be used as

prepositions of movement; it is used to show the purpose of the movement. For example:

Let's have dinner in my place.

The sixth one is into which shows the movement from outside to inside, It comes with
some movement verbs. For example: | got into the classroom./ | jumped into the swimming

pool.

into

%ﬂo

into the house
into the garden

i) el
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The seventh one is on which is used to show something’s position in relation to a
surface. For example: There was a box on the table./The rain is falling on the roof

The eighth which is onto, is usually used to show movement towards a two-dimensional

surface. For example:
Let’s get back onto the path.

He stepped onto the platform.

Y onto

onto onto

The ninth which is over is used to show the position of something when it is above

something else.

The bag is over the desk in the bedroom./ The cat jumped over the wall.

(ﬁ\

N\
o

over the bridge
over the hill Ser

over
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The tenth one is along, which is used to show the movement across the line. For

example: We were walking along the river.
He drove the car along the road carefully.

along [e'lon)
5N A -
along the street M

along the river

2.1.3 Prepositions as Part of Prepositional Phrases and Phrasal Verbs.

Generally, in linguistic theories, prepositions have been treated as a single category and
since Jackendoff (1973), it has been acknowledged that they belong to one of the four
major lexical categories, beside nouns, verbs, and adjectives. But, it is a controversial issue.
First, as a lexical category; it is problematic. All of the other three major lexical categories
(Nouns, verbs, and adjectives) are willingly able to add new members and are called open-
class categories, and therefore are characterized by a high rate of membership. Prepositions,
called a close-class category and they are characterized by a limited and small membership.
Sometimes it is difficult for students to differentiate between prepositions and particles.

Jackendoff explains it this way: "By treating particles as a type of preposition, we can
claim that particles are related to the corresponding prepositions in much the same way that
intransitive verbs such as eat, drink and smoke are related to their transitive counterparts"
(1973: 346).

Moreover, prepositions, particles and adverbs that share a phonological form also
share core meanings; according to this argument, the word up has the same central meaning

whether it is used as a preposition, particle or an adverb (Humam, 2007: 4)
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A phrasal verb is a verb combined with a preposition or an adverb to give a new
meaning, such as "look after" or "put somebody off".(Oxford 2015)

A verb and a preposition combination are called a phrasal verb. The word which is
combined to the verb is then named a particle (Dehé, Jackendoff, Mcintyre and Urban
2002) then it is really hard to differentiate between particles and prepositions. Prepositions
occur before noun phrases; semantically they are relational, often indicating spatial or
temporal relations, whether literal (on it, before then) or figurative (on time, beside her).
But they often indicate other relations. Moreover, a particle is a word that looks like a
preposition or an adverb, and is utilized as a part of combination with a verb.

At the point when a verb and a particle act as a solitary syntactic or potentially
semantic unit, we call the combination a phrasal verb. Phrasal verbs act as a semantic unit;
in this manner they usually have a meaning that is unpredictable from the different
meanings of the verb and the particle autonomously. Accordingly turn down means
something like 'reject’, find out is 'discover’, and go on is 'continue’. According to Gass
(1983) prepositional usage in English can be exceptionally idiomatic (particularly in
preposition verbs and phrasal verbs), the subtleties of colloquial use of English prepositions
are exceedingly challenging to EFL students and even native speakers are sometimes
uncertain of the right form.

2.1.4 Difficulties in Translating Prepositions

Prepositions can be difficult to recognize even for the native speakers. Therefore,
second language learners consider prepositions as a problematic issue. Generally speaking
English prepositions have all the time been a cause of vast difficulty for second language

learners in spite of their mother tongue (Celce-Murcia & Freeman 1983). Generally
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learners have a tendency to relate the prepositions in English to the prepositions in their
mother tongue. The basic reason is that there is a variation in number of prepositions and a
lack of one to one mapping between the languages. Also, in English phrasal verbs and
prepositional verbs are highly idiomatic, which makes it difficult for learners to distinguish
between them.

Gethin, (1983) and Lagocki (1990) believe that learners have difficulty in handling with
English prepositions because interference of L1. Prepositions are of little difficulty for
native speakers, but for a foreign/second language learner they are problematic and
perplexing. For instance, we say, we are at the office; or we visit a friend who is in the
office. We lie on the couch but in bed. We watch a show on television but at the theatre. All
these examples representing that prepositions have strong collocational relations with other
elements of language, which causes problems for the learners.

Some researchers such as Hajjaj & Kharma (1997) describe prepositions errors as a
never-ending problem for Arab learner. Several studies such as (Burt & Dulay 1972; Boers
and Demecheleer (1998) argue that because prepositions have literal meanings as well as
figurative one , they are difficult for learners.

According to Celce-Murcia (2001), English language learners have three kinds of
problems with prepositions: a) using the incorrect prepositions, b) ignoring or omitting
preposition where it is needed and c)using an additional preposition where it is not needed.

These problems relate to many reasons that include 1)intralingual transfer, 2)interlingual
transfer, 3)avoidance, 4)guessing , 5)context of learning. The first one is intralingual
transfer which refers to errors that take place during a limited learning of the target

language according to (Brown, 1987).
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Also intralingual refers to the ignorance of the rules limits which according to Richards
and Sampson (1974) means applying rules to contexts to which they do not apply.

The second reason is interlingual transfer which refers to an interference of the mother
tongue to the target language. The third problem is context of learning; these errors refer to
weak presentation of prepositions in texts, and sometimes do not mention them at all.
Brown pointed out that some textbook writers focus on some features of the language and
abandon others according to their belief or experiences. (Brown, 1987).

The fourth reason is guessing, which means that students try to guess the right meaning of
the preposition when they do not know or have a doubt about its meaning
(Herskovits,1998). The fifth reason is avoidance; some of the students avoid translating the
prepositions words as if they are not there, because they find them difficult to translate.
Scott & Tucker (1974) and Hamdallah (1988) clarify that it takes a long time for the learner
of English as a second / foreign language to acquire prepositions .The use of prepositions in
context varies deeply from one language to another, which habitually causes negative
syntactic transfer. The same prepositions can carry different meanings in various languages,
for instance a native speaker of Spanish would have difficulties translating the prepositions
for into English since it can be expressed in English by the prepositions for, through, by,

and during.

Blom (2006) demonstrates that learners having problems in using prepositions in their
writing because of relating the use of English prepositions to their mother tongue

prepositional system.
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Koffi (2010) shows that prepositions have multiple meanings which is a semantic
characteristic. According to him, the majority of prepositions in English have a variety of

meaning depending on the context.

Alayesh (2012) clarifies that some English prepositions are more difficult than other
prepositions and they are the most difficult aspects of English for students throughout
learning. He also noticed that the level of the difficulty is not always the same, but students
may face much more difficulties in using some prepositions than others. Another issue is

that prepositions in English generally have more than one meaning.

Al Yaari (2013) in his study finds out that the Saudi EFL students encountered
difficulties when translating the prepositions from English into Arabic such as being
incapable to give the right equivalent and unfamiliarity with the prepositions. The study

also shows that the female's performance in translation is better than males.

2.1.5 Translation methods and techniques

Translating confronts a condition that there is no single standard technique which
can suit all the ever-changing issues and problems in varying interpretation conditions.
Thus, the translating process as indicated by researchers resembles the process of human
life, which requires following and cross referencing a few standards to make means for
living.

Ellis (1965) considers training an important issue to produce a positive transfer or a
negative one. Expanding practice builds positive exchange, and with little practice, negative

exchange happens.
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According to Nida (1964), old terms for instance, literal, free and faithful translation
were taken away in favor of two essential sorts of equivalence: 1) Standard equivalence
which resembles semantic translation of Newmark and 2) dynamic equivalence which
resembles the communicative translation . Nida explains that there are two types of
equivalence to be applied to the prepositions which are standard equivalence which centers
consideration around the similitude of form between the SL text and the TL text as well as
on the content while dynamic equivalence is based on the equality of reaction.

According to Greenbaum, Leech, Quirk & Svartivik (1985), to lexicalize an idea, is "in
lay terms, we now have a word for it." (p:1526). That is to say, to lexicalize a SL
preposition is to have a lexical item, a satisfied word, as an 'equivalent' or all the more
precisely as a 'correspondent’ in the TL. If Lexicalization is obligatory or optional, it
transfers the meaning of an expression in a clear way. As-Safi (2012) explained that by
employing the lexicalization strategy, English prepositions rather than being replaced
literally by Arabic equivalent prepositions, they are lexicalized. This approach is hoped to
have dynamically and inventive communicative translation.

Newmark(1988) comments on the difference between translation methods and
translation procedures. He explains that, translation methods deal with the whole texts,
while translation procedures are used for smaller parts of language and sentences. He

verified the following methods of translation:

Word-for-word translation: This is often demonstrated as interlinear translation
.The SL word order is preserved and the words translated singly by their most

common meanings, out of context.
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Literal translation: in which the SL grammatical constructions are converted to
their nearest TL equivalents, but the lexical words are again translated singly, out
of context.

Faithful translation: it attempts to produce the precise contextual meaning of
the original within the constraints of the TL grammatical structures.

Semantic translation: it differs from 'faithful translation’ only in as far as it must
take more account of the aesthetic value of the SL text.

Adaptation: This is the freest form of translation, and is used mainly for plays
(comedies) and poetry; the themes, characters, plots are usually preserved, the
SL culture is converted to the TL culture and the text is rewritten.

Free translation: it produces the matter without the manner, or the content
without the form of the original. Usually it is a paraphrase much longer than the
original, a so-called 'intralingual translation’, often prolix and pretentious, and
not translation at all. Idiomatic translation: it reproduces the 'message’ of the
original but tends to distort nuances of meaning by preferring colloquialisms and
idioms where these do not exist in the original.

Communicative translation: it attempts to render the exact contextual meaning
of the original in such a way that both content and language are readily

acceptable and comprehensible to the readership (p: 45-47).

Paraphrasing technique: it is defined according to Trupe (2005) as a way of conveying

someone else’s idea in another way by using your personal words and structures. When an
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idea is paraphrased, it must be a reiteration of the original one; in the meantime, it must be
different not only in terminology but in its syntactic structure as well.

As shown in the theoretical studies, it is obvious that students encounter different
difficulties during the process of translation due to their knowledge, experience, different
backgrounds and the competence in languages. Also translators used different strategies
and methods according to the different types of texts and different knowledge of the

translators themselves.
2.2 Empirical Studies

There are a large number of studies which deal with translation in general but a few
about translating prepositions.

Khalil (1989) explored the difficulties related to prepositions and prepositional phrases
that Arab translators encounter when translating from Arabic into English or vice versa.
The sample of the study was an amount of texts and works in Arabic and English translated
by 15 graduate students in translation at Yarmouk University and professional translators.

The finding of the study showed that the examined students and translators were
incapable to give the right meanings for the prepositions. They made several errors;
sometimes they did not use the right prepositions and other sometimes deleted them.

Halima (2001) conducted a study that analyzed matched writing samples of 100 native
Arabic speakers' writing on WST (Writing for Science and Technology) topics in English
and Arabic.The aim of this study was to explore the writing errors of the students’ writing
in Arabic and English for Science and Technology. The original valuation of acceptable
WST is carried out by three English speaking and two Arabic speaking WST teachers using

ten measurements. The findings show that though students have studied English as a
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foreign language for eight years, and they are honestly good at punctuation, capitalization,
and spelling, but they still have major difficulties in syntax. His study shows that the class
level proficiency has an obvious influence on the performance of students. A significant
proportion of the total errors were the errors of prepositions which harmonized with Arab
studies who have found MT]I and proportion of preposition errors are significant.

Halima related Arab learners’ difficulties to the fact that learners transfer linguistic errors
of Arabic speech to their English writing and vice versa.

Golvar (2009) examined in his research the relationship connection between the type of
the two gender of the translator and the gender of the evaluator of the translation of that
translator. He tested a sample which consisted of 60 participants, 30 males and 30 females
to achieve good results. The test comprised 20 questions about a chapter in a short story
with three multiple choices answers. One related to a female translation and one of a male
translation and the third one was a wrong translation .The examined participants were
requested to choose the appropriate translation that matches with their own translation if
they were the translators.The results of the study revealed that there were no differences
between the two genders' translation and attributed that to the easiness of the text used in
the translation text.

Temime (2010) examined the transfer of prepositions from standard Arabic into English
by Algerian learners. To achieve the goals of the study the researcher asked a sample of 30
third year students from English Department at Mentouri University to answer a test on
prepositions. Findings showed that Algerian learners transfer positively from Standard

Arabic and French more than Algerian Arabic and transfer positively when there are
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similarities between English and Standard Arabic, Algerian Arabic or French and
negatively when there are differences.

Stroka (2012) investigated the difficulties that (EFL) students face when they deal with
English prepositions. The sample of his study consisted of 50 EFL Teachers from Kosovo,
Albania and Greece. The researcher objective was to know if the teacher used prepositions
in the classes and taught them or not. Stroka used a questionnaire including closed and
open-ended questions to collect data. The results showed that prepositions were ignored
which related to the commitments of teachers to the curriculum textbook or for ignoring the
prepositions totally in the classes. The researcher related this to the lack of knowledge
about prepositions which they found as a very problematic aspect of language. The
researcher recommended further explanation and practice on the prepositions.

Al Yaari (2013) conducted a study to identify the difficulties that Saudi EFL students
may encounter when translating the English prepositions at, in and on into Arabic. Also the
researcher attempted to find out who have more competence in translating these
prepositions males or females. The sample consisted of Fifty (50) Saudi EFL students (25
males, 25 females).The findings showed that Saudi students face problems when translating
simple prepositions from English into Arabic correlated to use and usage of these
prepositions. There was a noticeable difference in the performance of the two genders
where males scored lower marks than females. These findings support the position that
developed skills and abilities tangled in translation seem to be more powerfully motivated
in the English-Arabic tasks in women when compared to men.

Dweik & Suleiman (2013) explored the problems that Jordanian graduate students

encounter when translating English culturally—bound expressions. Sixty M.A graduate
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students in three Jordanian universities were the sample of study. A translation test was
given which comprised 20 statements of culture-bound expressions based on Newmark’s
classification of cultural terms for example, collocations, idioms and proverbs. The
researchers also used interviews with experts in translation to have extra facts about
problems, reasons and answers. The study discovered several kinds of translation problems
such as: inability to give the right equivalence in the second language, and lack of
knowledge of translation techniques and strategies and unfamiliarity with cultural
expressions.

Almaloul (2014) explored the mistakes committed by Libyan university students when

they use English prepositions. The researcher examined 100 first year students from the
English department Azzawia University using a test of English prepositions.
Prepositions in the were characterized into four classifications: similar Arabic and English
prepositions, dissimilar Arabic and English prepositions, Arabic prepositions with no
English equals, and English prepositions with no Arabic equals. The results of the study
discovered that "English prepositions with no Arabic counterparts” classifications were the
most category that students made mistakes in. That is related to the lack of knowledge
about the various meanings for English prepositions.

Erarslan and Hol (2014) analyzed the interference that happens from (L1) to (L2)
regarding vocabulary, utilization of prepositions and the utilization of present tense. The
case included 323 subjects who were selected in a standard college in Turkey. The
examiners were requested to translate 20 vocabulary items, which included compound
words, collocations and phrasal verbs, 10 sentences that involved simple present and 10

phrases involved prepositions. They found that the lowest degree of (L1) interference was
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in the utilization of the simple present tense and the highest degree of (L1) interference
happened in the utilization of prepositions followed by vocabulary. The students rendered
some of L1 structures to create proper and worthy equivalents in L2. In addition they
additionally utilized some L1 structures without changing and inserted them into L2 which
leads to inappropriate responses.

Akhtar, Rizwan and Sohail (2017) investigated the kind of the problems and troubles in
writing skills of the graduate ESL learners. The researchers used a sample consist of (250)
male and female students from sciences and arts colleges. They used two forms of tests to
collect their data; the first test asked the subjects to fill blanks with prepositions in
idiomatic and prepositional phrases. The second test was a composition test about
terrorism; it was a controlled discussion gquestion that was to be answered in an essay form
with 250-300 words approximately. The results revealed that students had different
grammatical and semantic problems in using prepositions related to the interference of their

L1 and lack of linguistic competence.
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Chapter Three
Methods and Procedures

3.0Introduction

This chapter presents the methodology that was followed in this study. It provides the
population and the sample of the study and describes the instruments and their validity and
reliability. It also discusses the way the test was implemented and the data is analyzed. At

the end it presents the steps that were used throughout the study.
3.1. Population and Sample of the Study

The population of the current study consisted of all BA students majoring in English
language and translation who are enrolled at private universities in Jordan. The researcher
selected from this population a random sample of 60 BA students (30 males and 30
females) majoring in English language and translations in the second semester of the
academic year (2016-2017) who had finished at least one course in translation, 20 student
from the Middle East University, 20 from Al Esra'a University and 20 from Al Zaitounah
University. The selected students were given a test in translation which included the
prepositions of movement.

The demographic background information about the students included social data such
as gender, age, place of study and the number of the participants. Table 1 below shows the

demographic characteristics of the participants:
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Tablel. Demographic Characteristics of the Study Sample

Gender No
Female 30
Male 30
Age No
20-23 years 60
Place of the study No
Middle East University 20
Al-Zaytouna University 20
Al-Esra‘'a University 20
Total number of students 60

3.2. Instruments of the Study

To achieve the purpose of the study, the researcher used the following two instruments:
3.2.1. Translation Test

The researcher designed a translation test for BA students to find out what kinds of
difficulties the sample was going to face during the translation process and who more
competent males or females. After establishing the test's validity and reliability, the test was
given to the selected sample. The test consists of 30 statements which were suitable for
different student's levels. (See Appendix B, p79-82 The Translation Test).

The main focus of this test is the translation of the prepositions of movement besides the

correct contextual meaning required to be achieved. To evaluate the level of translation the
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researcher planned to use the following measurements: The first one is correct translation;
this is when the translation of the prepositions of movement and the contextual meaning of
the statement is correct. The second one is acceptable translation; this is when the
translation is carried out by using the paraphrasing techniques. The third one is wrong
translation; this is when the translation of the prepositions of movement and the contextual
meaning of the statement is incorrect. The fourth one is no translation; this is when the
examined student skipped the translation of the statement. The researcher used model
translation to correct the translation test which was provided by an expert in the field of
linguistics and translation. (See Appendix C, p83-84 for: The Model Answer for the

Translation Test).
3.2.2 Experts Questionnaire.

The researcher designed a questionnaire for experts in translation (University
Professors). The questionnaire consisted of 10 items and was distributed to 30 participants.
The researcher adopted a five-term Likert scale format to conclude the experts' responses.
They were strongly agree, agree, neutral, disagree, and strongly disagree. The researcher
used this instrument to collect qualitative data about the right techniques that students and
experts can adopt to help students during the process of translating prepositions of
movement from English into standard Arabic.(See Appendix D, p85-86 for: The Experts'

Questionnaire Items)
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3.3Validity and Reliability of the Instruments

To guarantee the validity of the instruments, they were given to a group of experts in
translation (university instructors). (See Appendix E, p87 for: The validation committee)
The experts were asked to comment on the test and the questionnaire. For this reason, a
pre-test was carried out to meet such requirements of the validity of the test. The experts
were chosen according to their experiences in the field of teaching English language and
translation. The professors gave the researcher valuable suggestions and recommendations
which have been seriously taken into consideration. (See Appendix F, p88 for: The
Validation Letter)

To achieve a high degree of reliability of the test, the researcher used the test-retest
technique for students who did not participate in the test but have the same characteristics
of the participating sample to participate in test-retest. Two weeks later the test was carried
out again to the same participants to check if the responses were stable or not. The results
were compared and the test achieved stability. The same procedure was carried out for the

expert's questionnaire and the questionnaire also achieved stability.
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3.3.1. Validity and Reliability of the Translation Test
3.3.1.1 Validity constructs indices:

The correlation between each item and total degree for the translation test was calculated

as next table shows (Table2).

Table 2 shows that correlation values rounded between 0.41 and 0.69, which indicates a
good construct validity for this test.

Table2. Pearson Correlation between Each Item and Total Degree for the Translation
Test

Item No Pearson correlation with total degree.
1 0.39
2 0.41
3 0.44
4 0.62
5 0.59
6 0.61
7 0.51
8 0.69
9 0.66
10 0.52
11 0.46
12 0.43
13 0.38
14 0.49
15 0.51
16 0.52
17 0.56
18 0.47
19 0.42
20 0.51
21 0.62
22 0.57
23 0.52
24 0.43
25 0.62
26 0.69
27 0.44
28 0.63
29 0.52
30 0.46

3.3.1.2 Reliability
The reliability for the test was assured through (test-retest) by applying the test on a

sample consisting of 25 student outside study sample and after 2 weeks test was applied

again, and the Pearson product correlation was found to be 0.79. The Cronbach alpha was
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calculated for internal consistency at 0.88. All these values are considered acceptable for

this study.

3.3.2 Validity and Reliability of the Expert's Questionnaire

3.3.2.1 Validity constructs indices:
The correlation between item and total degree was calculated as table (3) shows.

Table 3 shows that correlation values rounded between 0.44 and 0.71, which are considered

acceptable for this study purposes.

Table3. Pearson Product Correlation between Each Item and Total Degree for the
Experts' Questionnaire

Item No Pearson correlation with total degree.

1 0.45

0.62

0.71

0.44

0.63

0.52

0.51

0.69

OO |NO U~ WN

0.66

=
o

0.52

3.3.2.2 Reliability

The reliability for the tool of the right techniques students can use when translating
movement prepositions from expert perspective was assured through (test-retest) by
applying the test on a sample consisting of 15 participant outside study sample and after 2
weeks the test was applied again, and the Pearson product correlation was found at 0.81.
The Cronbach alpha for internal consistency was found at 0.91. All these values are

considered acceptable for this study.
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3.4. Procedures of the study

The researcher followed the following procedures in order to conduct her research:

1

2

10-

11-

12-

13-

Reviewing the theoretical literature and empirical studies related to the study.
Developing two instruments: Translation test and experts' questionnaire and
submitted them to experts to establish their validity.

Considering the University Jury's comments and fulfilled them.

Identifying the population and sample of the study.

Presenting the designed instruments to a group of experts to comment on their
validity and reliability.

Obtaining a permission letter from the Middle East University to facilitate the
researcher's mission. (See Appendix G p89-94 for : The MEU Permission Letter)
Performing the test and distributing the questionnaire.

Analyzing and interpreting data and reporting the results.

Presenting the results of the test.

Discussing the findings by referring to the studies mentioned in literature reviews.
Drawing conclusion, providing recommendation and suggestions for further studies.
All references were listed according to APA style.

Attaching the needed appendices
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3.5. Data Collection

The researcher collected data using different references such as printed books and studies
from various libraries, dictionaries and studies on the internet websites and data collected
from the student's test and the expert's questionnaire. The data that were collected from
instrument of the study (The student’s test and the expert's questionnaire) were presented in
tables followed by comments on each one. The translation of the statements of the test were
analyzed and classified. Also, percentages and frequencies of the responses were

calculated. The qualitative data were described and analyzed.
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Chapter Four
Results of the Study

4.0. Introduction

This chapter presents and explains the findings for the three questions that are raised in
this study. The questions are:
1- What are the difficulties that face the BA students when translating prepositions of
movement from English into standard Arabic?
2- Who are more competent in translating the prepositions of movement males or
females?
3- What are the right techniques that students can use when translating movement
prepositions from the perspective of the experts?
4.1. Results of Question One
The finding of the first question which states: What are the difficulties that face the BA
students when translating prepositions of movement from English into standard Arabic?
To answer this question a translation test was corrected and table 4 shows student's
translating test results while table 5 shows later the problems that faced student during the

test.
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4.1.1 Students Performance in the Test

Results of students' performance in the test are presented first in Table 4 below. Answers
are presented in four categories: correct answer, acceptable answer, wrong answer and no
answer. It can be seen from the results that is shown in table 4, the highest percentage is
(44%) for correct answers, 24% was introduced by females and 20% was introduced by
males specially in statement No 3, 4, 5, 6, 8, 12, 13, 14, 20, 21, 23, 27.28, and 29.There is
little variation in the number of correct answers between males and females with the

predominance of females' correct answers.

The percentage of wrong answers was 18%. Point zero eight 0.08% of the wrong
answers were given by females and (0.1%) for males especially in statement Nol, 15, 16,

17,18 and 19.

Again there is a slight variation in the number of wrong answers between males and

females with the predominance of males' wrong answers.
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Statement (1)
1. On the way we came across an old beggar.

Suggested model answer: sl (&1 S Y suiie Ldolia (33 5kl 8 (See Appendix C p83-84 for:

Model Translation)

Fi ?altariq sadafand motasawwelan kabiran fi ?alsseni. (See Appendix H p95 for: A Guide

to Arabic Transliteration).

As shown in table 4, only 7 students (11.67%) provided the correct translation 6 females
(10%) and 1 male (1.67%). Meanwhile, 19 of the respondents (31.67%), eleven females
(18.33%) and 8 males (13.33%) provided an acceptable translation, they provided
acceptable equivalent which is (mararnd be)< U« . Twenty five of the respondents
(41.67%), nine females (15%) and 16 males (26.67%) provided wrong translation for this
statement. This can be related to lack of knowledge and misusage of the preposition (on)
and (across) in the statements. Some of the students translated on as (fald) =, while they
should have translated it as (fi)® , they used the literal translation of the preposition on.
Meanwhile others mistranslated the preposition across as ( kheldl) J3&, while they should
have translated it taking into consideration across as a part of the verbal phrase came
across which means (sadafand) Walain Arabic. This can be a result of unfamiliarity with
the use of the prepositions when they are implemented in a phrase; they become idiomatic.
In addition to the misuse of the dictionaries; Students often choose the first meaning
without taking in consideration the context of the text. Nine Students (15%) 4 Females
(6.67%) and 5 males (8.33%) did not provide any translation; this related to lack of

knowledge in both languages the English and the Arabic Language.
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Statement (2)

We can get onto the bus here.

Suggested model answer: .Ua dt8al) ) 3 grall Liay
Yumkenuna ?alsufid ?ela ?al hafelati huna.

As shown in table 4, only one male (1.67%) student provided correct answer. Meanwhile
36 students (60%) 19 Females (31.67%) and 17 males (28.33%) translated it to
(yomkenona ?alrokiib fi ?lhafelati hond) Ls sl & S )l WiSay ; they provided acceptable
translation. Fourteen Of the respondents (23.33%) ; five females(8.33%) and 9 males(15%)
provided wrong translation for this statement. They translated the preposition onto correctly
but they faced difficulty in other words in the sentence such as get; Some of the students
translated get as (?alhosiil Sald ) A= J =l \while they should translated it to (?alsoStidu
?eld ) I 222l they used literal translation of the words. This can be related to the lack of
knowledge and wrong word meanings. Meanwhile, 9 of the respondents (15%); six females
(10%) and 3 males (5%) did not provide any translation; this is related to lack of

knowledge in both languages English and Arabic.
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Statement (3)

| followed Mr. Jackson along the corridor.

Suggested model answer:. el J sk Ao ¢ suSla aull Can s
Tabatu ?alsayyed jaksun §ala tiil ?al mamar.

This statement was translated correctly by 43 students (71.67%), twenty five females
(41.67%) and 18 males (30%). Meanwhile 15 respondents (25%) ; five females (8.33%)
and 10 males (16.67%) provided acceptable translation such as(?ana laheqtu bessayyed
jakson tewdla ?al mamar) e Jish o suSla 2l sl U which is equivalent to | followed
Mr. Jackson all over the corridor. There is no need to translate | to (?an) Ui and only use
(laheqtu)<a~l because the subject | is attached to the verb <l as the letter (<) in Arabic
and that is because of students' injection of the rules and structures of English into their
translations into Arabic language which is considered as a grammatical error. Only one
male respondent provide wrong translation and that is (and mashaito wara'?a ?assayyed
jakson Sala ?almamar ?al tawil)dishll sadl Ao o suSla audl o) 5 cudie Ul The student also
used wrong equivalent for the preposition along which is (?altawil) dJdaskll which is
equivalent to the long in English and he used (mashaito wara?a)s!,s <wis instead of
(tabaSto)<=U, which means he used wrong word for the word follow. Only one male

(1.67%) respondent did not provide any translation.
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Statement (4)

| am going to the university

Suggested model answer: daslall ) caala Ul
?ana dahebun ?ela ?al jame'(ati.

As shown in table 4, fifty two students (86.67%), twenty six females (43.33%) and 26
males (43.33%) provided correct translation. This statement scored the highest percentage
in correct answers. Only 2 male students (3.33%) provide acceptable translation such as
(?and ddheb?eld  ?alkolleyyah) <l I cwl Ui they rendered the word university to
(?alkolleyyah) 4isll which is equivalent to college in English instead of (?aljameSati)
daslallwhich is an acceptable equivalent used by universities' students. Five Students
(8.33%), four females(6.67%) and a male(1.67%) provided wrong translation; they made
grammatical mistakes using different verb tense such as (?ana sawfa ?adhabu) < sl
which is equivalent to (I am going to go ), or (?and dahabtu )<wa3 Ul which is equivalent to
(I went). All students provided correct translation for the preposition to. Only a male

student (1.67%) did not provide any translation.
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Statement (5)

The bathroom is to your left.

Suggested model answer: & b e slaall

?al hmmamu ?ala yasareka.

This statement was translated correctly by 46 students (76.67%); twenty three females
(38.33%) and 23 males (38.33%). On the other hand 9 students (15%); five females
(8.33%) and 4 males (6.67%) provided acceptable translation such as (?eld yasarak) !
<l . They used the literal translation for the preposition to which is acceptable in this
situation. Some students translated (yasirak) <lolw as (shemdlak) <lled; they used a
different word choice in Arabic. Three Students (5%) , a female (1.67%) and 2 males
(3.33%) provided wrong translation such as (fi yasarak) < lw 8 or (fi jehati ?alshemal)
Jwdll 4es which is wrong because (?alshemdl) means north in English not left. This is
related to the students' insufficient of knowledge in Arabic language. Two Students

(3.33%), a female (1.67%) and a male student (1.67%) did not provide any translation.

Statement (6)

The ship sailed through the channel.

Suggested model answer: 3Ll yne dndull & )

?Pabharat ?alssafinatu ?abra ?alganati.

As in table 4, forty two students (70%), twenty two females (36.67%) and 20 males

(33.33%) provided correct answer. Meanwhile 10 students (16.67%), five females (8.33%)
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and 5 males (8.33%) provided acceptable translation which is (min khell) J3& (= instead
of (Sbra) _=. Through has many Arabic equivalents such as (Sbra) »= (khelal) J>& (min)
(= (bewasetat) 4kl 52 as well as several meanings in English but the students' experience
and knowledge help them to choose the suitable equivalent. Only 4 male students (6.67%)
translated the statement wrongly; they translated through as (bettijah) ols3L which is
equivalent to towords in English. Other students translated (channel) s\ as (nafaq) which is
equivalent to tunnel in English. Four students(6.67%), three females (5%) and one male
(1.67%) did not provide any translation which refers to their lack of experience in

translation and absence of knowledge.
Statement (7)

The car went through the tunnel.

Suggested model answer: G&ll Jala s luadl & e
Marrat ?alssayyaratu min khelal ?alnafaqi.

According to table 4, sixteen students (26.67%), eight females (13.33%) and 8 males
(13.33%) translated this statement correctly. Meanwhile 37 students (61.67%), seventeen
females (28.33%) and 20 males (33.33%) provided acceptable translation such as (dahabat
?al sayyarah min kheldl ?a Inafag)Gsill Joa (e 3kl cuad | they used the literal translation
of the preposition through which is acceptable. Students translated the preposition as a
separate entity regardless of its position as part of the verbal phrase went through. Six

Students (10%) , five females (8.33%) and a male (1.67%) provided wrong answers such as
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using the word (bettijah) ol»ib which is equivalent to towards in English. Only one male

student (1.67%) did not provide translation for this statement.
Statement (8)

I got into the classroom.

Suggested model answer: —aall 48 )& las

Dakhaltu ghurfata ?al ssaffi.

As shown in table 4, forty two students (70%), twenty females (33.33%) and 22 males
(36.67%) translated the statement correctly. On the other hand 8 students (13.33%), four
females (6.67%) and 4 males (6.67%) provided acceptable translation such as (dakhalto
Peld  Ralsaff) caall 43 ¢ J <lis or (fi ?alsaff) —aall 3 they added (?eld)d to the word
(dakhaltu)<dsa or (1) which is not needed because into indicates movement of something
or someone is being or is going to another location. While in only describes where they are
without movement. Nine students (15%), six females (10%) and 3 males (5%) provided
wrong translation such as (?ana dakhel ?al saf) <l Jals Ul which is equivalent to | am in
the classroom which is grammatically wrong because it indicates that he is already in the
classroom without any movement and syntactically he used (?an3) \i at the beginning of
the sentence which means he inserted the structures and the rules of English into their
translations into Arabic language. Only a male student (1.67%) could not provide any

translation.
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Statement (9)

| jumped into the swimming pool.

Suggested model answer: Asluwdl 4S 5 Jals & j8,
Qafaztu dakhela berkati ?alssebahati.

Only 5 students (8.33%), two females (3.33%) and 3 males (5%) provided correct
translation. Meanwhile 51 students (85%), twenty seven (45%) females and 24 males
(40%) provided acceptable translation such as (gafaztu fi) & <38 which is somehow
acceptable. Three Students (5%), a female (1.67) and 2 males(3.33) provided wrong
translation such as (?aqfizu ?ela )& which is grammatically wrong because the verb is
in the present tense while it should be in the past and the wrong translation of the
preposition into as (?eld) ! which is equivalent to to . On a male student did not provide

any translation to this statement.

Statement (10)

There is a mirror over the sink

Suggested model answer: Ausdll /a sall (358 31 e Alia
Hunaka mer?atun fawqga ?alhawdi/ ?almeghsalate.

Due to table 4, thirty one students (51.67%), seventeen females (28.33%) and 14 males
(23.33%) translated the statement correctly. Fifteen students (25%), seven females (11.67)
and 8 males (13.33%) provided acceptable translation; they used (Sald).le which is

equivalent to on in English instead of (fawga) ¢ which is acceptable in Arabic. Twelve
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students (20%), four females (6.67%) and 8 males (13.33%) translated the statement
incorrectly such as translating over as (tahta) <3 which is equivalent to under in English.
That indicates student's lack of familiarity with English prepositions. Only 2 female

students did not translate the statement.

Statement (11)

He drove the car along the road carefully.

Suggested model answer: . 3ss @ikl J) sl 45 yall A8

Qada ?almarkabata tewala ?altariq behadar.

As shown in table 4, twenty six students (43.33%), sixteen females (26.67%) and 10
males (16.67%) provided correct translation. Meanwhile 29 students (48.33%), nine
females (15%), twenty males (33.33%) provided acceptable translation. Only 5 males
(8.33%) provided wrong translation such as (howa yasiiqu sayyara tawilah wahader ?ala
ttariq)Gokll e sy dbgh 3 L 35w s which have nonsense, students have semantic
problem here because they did not know the whole meaning of the sentence. Nobody

skipped translating this statement.

Statement (12)

We could hear the rain falling on the roof.

Suggested model answer: gl e dadld yladll g lew WiSay

Yumkenuna sama?u ?almataru yatasdqatu ?ala ?alsath.
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As shown in table 4, thirty nine students (65%), twenty two females (36.67%) and 17
males (28.33%) provided correct translation. While 14 students (23.33%), five females
(8.33%) and 9 males (15%) provided acceptable translation such as (yanzelu Sala
?Palssotooh)z skl Je J3u; here the student used the word (yanzelu) JJw which is
equivalent to come down instead of (yatasigatu) kil which is the right equivalent to
falling but it is quiet acceptable . Only 5 students (8.33%), two females (3.33%) and 3
males (5%) provided wrong answers such as translating falling as (yatahttam) akai which
is equivalent to crashing in English. This is related to their lack of knowledge in Arabic and
English but they translated the preposition on correctly. Also there is a syntactic errors such
as (yanzelu ?almtaru wa nahno nasamaSuhu) 4sewi oaigskall 34 ;the word order is not
correct and not all the words are translated even the preposition itself . Two students(3.33),

a female (1.67%) and a male students (1.67%) decided to skip translating this statement.

Statement (13)

Let's have dinner in my place.

Suggested model answer: .. yie (8 elLiadl alaka J 5l L

DaSna natanawalu tafama ?al asha'? fi manzili.

As in table 4, thirty four students (56.67%), twenty three females (38.33%) and 11 males
(18.33%) rendered the statement correctly. On the other hand 13 students (21.67%), six
females (10%) and 7 males (11.67%) provided acceptable translation such as using the
word (makani) S« the literal translation for the word my place which is acceptable. Four

student (6.67%), a female (1.67%) and 3 males (5%) rendered the statement incorrectly
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such as translating the preposition in as (?eld) ' which is equivalent to to instead of (fi) *

.others translated dinner as (?alghada'?) <lal which is equivalent to lunch in English.

Some people would say it is not correct to use in in this situation and the correct
preposition is at; at is correct and on is correct because on here indicates a movement to the

place not the location. Nine male students (15%) decided to skip translating this statement.

Statement (14)

I moved to Germany in 1998.

Suggested model answer:1988 ale Lilall & (sl culiss)

Entaqgaltu lelSayshi fi ?alméania $am 1988.

According to table 4, forty two students (70%), twenty four females (40%) and (18)
males (30%) provided correct translation. Meanwhile 16 students (26.67%), six females
(10%) and 10 males (16.67%) provided acceptable translation such as (?intagalto ?eld) <ol
) instead of (intagalto lel Sayshi i) & (iaell sl To which is equivalent to (?eld) ' in
Arabic indicates movement of a person or an object towards a point. It therefore has both
meaning together; the meaning of to and in. Only 2 male students (3.33%) provided

incorrect translation and no one skipped translating the statement.
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Statement (15)

He's gone to the seashore.

Suggested model answer: s hLill ) cad

Pahaba ?ela ?alshati?.

Twenty nine students (48.33%), nine females (15%) and (20) males (33.33%) rendered
the statement correctly as shown in table 4. On the other hand 12 students (20%), eight
females (13.33%) and 4 males (6.67%) provided acceptable translation (dahaba ?ela
?albahr) =3l I <3 which is equivalent to He's gone to the sea; they neglected the word
shore which is related to their previous limited knowledge of the word meanings in English
and lack of experience. Nineteen students (31.67%), thirteen females (21.67%) and 6 males
(10%) rendered the statement incorrectly; they used literal translation which distorts the
meaning in this case as in (howa dahaba ?ela ?al da'tm) =l I a3 54 they misused the
dictionary or the online translator by choosing the wrong word (da'’tm) a2 which is
equivalent to support in English but they translated to correctly as (?eld)) . Other students
translated the preposition to as (fald) i=which is equivalent to on in English. No one

skipped translating the statement.

Statement (16) and Statement (17)
Statement (16)

We walked across the park.

Suggested model answer: (43w A 4330 (10) o jiiall & Ldiad

Tamashayna fi almutanazzahi .(min madkhalehi ?ela makhrajehi)
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Statement (17)

We walked through the park.

Suggested model answer: ( JAl z 3 (e s 3 5 4diaiia (o LAY 5 jital) A Lindiad
Dakhalna min muntasafihi wakhrajnd min makhrajen ?akhar.

As shown in table 4, in statement 16, there are 24 students (40%), twelve females
(20%) and 12 males (20%) who rendered the statement correctly. Meanwhile 12 students
(20%), six females (10%) and 6 males (10%) provided acceptable translation. The
statement was rendered incorrectly by 24 students (40%), twelve females (20%) and 12
males (20%). Nobody decided to skip translating the statement. On the other hand in
statement 17 there are 14 students (23.33%), eight females (13.33%) and 6 males (10%)
rendered the statement correctly. Meanwhile 24 students (40%), ten females (16.67%) and
14 males (23.33%) provided acceptable translation. The statement was rendered incorrectly
by 19 students (31.67%); ten females (16.67%) and 9 males (15%). Three students (5%),

two females (3.33%) and a male (1.67%) skipped translating this statement.
The researcher is going to analyze statement (16) and (17) together

Across is movement from one side of an area, surface, or line to the other side.
Through is movement from one side of an enclosed space to the other side according to
Greenbaum, and Quirk (1976). The researcher noticed that students translations were
almost the same between the two statement; they used the literal translation of across which
is (Sabra)_= and the literal translation of through which is (kheldl) J3a, Both are

acceptable but as mentioned beore there is a difference between the two prepositions but
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when translated them into Arabic, they have the same equivalent. Three students whom
provided correct translation added an explanation as in the model answer while others did
not; they only wrote the correct translation. We have to mention that students who
translated the two sentences incorrectly; they translated the prepositions across and through
as (bettijah) o3bor (nahwa)s~ , which are the equivalents of the preposition towards in

English or (lenehdyat) 4 which is equivalent to to the end of in English.

Statement (18) and Statement (19)

Statement (18)

They drove across the city.

Suggested model answer: duall nedsS yall/s jluall) 58

Qadi alssayyarata/ ?almarkabata abra al madinati.

Statement (19)

They drove through the city.

Suggested model answer: 4l ne 48 5all/s il 5018

Qaddi alssayyarata/ almarkabata fabra ?almadinati

Statement 18: As in table 4, twenty two students (36.67%), nine females (15%) and 13

males (21.67%) provided correct translation. While 11 students (18.33%), six females
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(10%) and 5 males (8.33%) provided acceptable translation. On the other hand 26 students
(43.33%), fourteen females (23.33%) and 12 males (20%) translated the statement

incorrectly while only a female student (1.67%) skipped translating it.

Statement 19: As in table 4, eight students (13.33%), four females (6.67%) and 4 males
(6.67%) provided correct translation. While 15 students (25%), six females (10%) and 9
males (15%) provided acceptable translation. On the other hand 33 students (55%),
seventeen females (28.33%) and 16 males (26.67%) translated the statement incorrectly and

only 4 students (6.67%), three females (5%) and a male (1.67%) skipped translating it.

As in statement 16 and 17 we have the prepositions across and through which
confused the students and it is clear that they did not know the difference between them.
But in statement 18 and 19 most of the students rendered the statements as (qadii Sabra/
khelal ?almadina) 4wl J3&/ e 1538 without mentioning the word (?alsayyarah) & kel
which is somehow acceptable. The word is not written in the source language but students
who provided correct answer paraphrased the sentence and found that the object of the verb
(alsayyarah) s el which is equivalent to car or vehicle in English is missing and it should
be mentioned in the translation of the target language or it would be syntactically
insufficient. Sometimes students injected the structure of English into their translations to
Arabic. We have to mention that students who translated the two sentences incorrectly; also
translated the prepositions across and through as (bettijah) slai or (nahwa)s> which are
the equivalents of the preposition towards in English. And one student translated the word
we drove as (natanaggal) Jiis which is equivalent to we move in English. This shows a

semantic problems that students suffer from which distort the meaning.
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Statement (20)

The dog is running towards me.

Suggested model answer: .cs s> leaia QI (S 5

Yarkudu ?alkalbu muttajehan nahwi.

As shown in table 4, thirty four students (56.67%), ninrteen females (31.67%) and 15
males (25%) rendered the statement correctly. Meanwhile 17 students (28.33%), eight
females (13.33%) and 9 males (15%) provided acceptable translation such as using the
word (bettijahi) 4L as a translation of the preposition towards instead of (mottajehan
nahwi) s> Wi, The statement was rendered incorrectly by 8 students (13.33%), two
females (3.33%) and 6 males (10%); they used a wrong equivalent for the preposition

towards such as (laheqan bi) or (lillihdq bi) which indicates that the dog is behind them

not in front of them which is wrong . Another student has grammatical error by using dogs
instead of dog which is a subject- verb agreement error. Only a female (1.67%) decided to

skip translating the statement.
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Statement (21)

I think we’re heading towards Oxford now, we must have gone wrong.

Suggested model answer: Cidase US /Ulhal Ll 0¥ 3 ) ul) ga 4asi oY Ll iic)

?atakedu ?annana ?alan nattajehu nahwa ?uksfurd. La budda ?annana kunnna mukhti?in.

As in table (4), thirty students (50%), seventeen females (28.33%) and 13 males
(21.67%) rendered the statement correctly. While 24 students (40%), eleven females
(18.33%) and 13 males (21.67%) provided acceptable translation such as (?azonno ?annana
dahebin ?eld 2uksford) 2, suS) ) uald Wil (i, Here the student used the preposition (2el)
Slinstead of (mottajehan ela) ' ¢e>ie which is acceptable and used another correct
equivalent for the word think which is (?azonno) ¢bi. Five students (8.33%), a female
(1.67%) and 4 males (6.67%) rendered the statement incorrectly such as translating
(?aftakedu ?annana taSaddaina 2uksford) 2 sausS) Luaes Ll asicl which is equivalent to | think
we're past Oxford in English. Another student translated we must have gone literal
translation which distort the meaning of the sentence as ( yajeb Salayna ?an nad'haba
?alkhata'?) Uaall caad o lle sy which is equivalent to *we must have to go the wrong
which is semantically and syntactically wrong and have no sense. Only a female student

(1.67%) did not provide any translation.
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Statement (22)

Let’s get back onto the path.

Suggested model answer:; (ki) 252 U ge

Daflina naSiidu ?ela ?altariq.

As in table 4, sixteen students (26.67%), ten females (16.67%) and 6 males (10%)
provided correct translation. While sixteen students (26.67%), ten females(16.67%) and 6
males(10%) provided acceptable translation such as (da'¢iina naStido Sala ?alttariq) 252 Liseo
Gkl e | the student translated onto literal translation which is (Sald ) = while he should
use the correct equivalent to render the right meaning becausein English it is better to say
get onto the path instead of get back on the path, but it still acceptable. On the other hand 8
students (13.33%), five females (8.33%) and 3 males (5%) translated the statement
incorrectly such as (hayya narje'Su wanahsolu §ald hammam) als Je Jianiy an i La
Which is equivalent to Let's come back and have a bath. It is clear there is a semantic error
which related to students' misunderstand of the full meaning of the statement and using the
literal translation of the text. Students misunderstood the intended meaning. Twenty
students (33.33%), five females (8.33%) and 15 male (25%) skipped translating the
statement due to their lack of knowledge and sometimes to their lack of feeling of

responsibility towards the job they are doing.
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Statement (23)

He kicked the ball towards the goal.

Suggested model answer; gl sai/ o yall olaily 3 SIS

rakala ?alkurata bettijahi almarma / nahwa ?al hadaf.

As in table 4, thirty seven students (61.67%), twenty females (33.33%) and (17) males
(28.33%) provided correct translation. Meanwhile 6 students (10%), three females (5%)
and 3 males (5%) provided acceptable translation such as translating towards the goal as
(rakala ?alkora ?eld ?almarmd) <<l A 381 JS, the student used (?eld) ' which is
equivalent to to instead of towards. On the other hand 8 students (13.33%), five females
(8.33%) and 3 males (5%) translated the statement incorrectly such as (lakad daraba
?alkorata le'?ihrazi ?alhadaf) <l 51a¥ 58I o 23l which is equivalent to He hit the ball
to score a goal. In this case he mistranslates the preposition and the other words; he
translated the words as separate entities regardless to the whole meaning which eventually
distort the required meaning. Nine students (15%), two females (3.33%) and 7 males

(11.67%) skipped translating it.

Statement (24)

They couldn’t get the new sofa through the door.

Suggested model answer: <Ll (e 2 ¥ Jaa) | gapdaion ol

Lam yastati?li edkhala ?al?arikata mina ?albab.
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According to table 4, twenty two students (36.67%), thirteen females (21.67%) and 9
males (15%) provided correct translation. Fifteen students (25%), twelve females (20%)
and 3 males (5%) provided acceptable translation such as using slang Arabic equivalent
(?alkanabayeh) 4LSlifor the word sofa, or using the literal translation of the preposition
through (men kheldl) J3& ¢ or (Sabra) »= . On the other hand 12 students (20%), two
females (3.33%) and 10 males (16.67%) translated the statement incorrectly some had
grammatical mistakes such as using singular instead of plural as (la yastatee'Su) auaiowy
instead of (la yastatiSiin) Oswhiw Y. Other students had semantic errors such as (lam
yatamakkanll menaSlhosiilSald ?arikaten jadidaten) s 45, ) e J geaall (e ) 53843 ol which
is equivalent to they couldn't have new sofa which is not the intended meaning but they
translated the preposition through correctly. Eleven students (18.33%), three females (5%)

and 8 males (13.33%) skipped translating it.

Statement (25)

We drove through some spectacular countrysides.

Suggested model answer: dlweall 44 )l Ghalidll sy je 3 )bl 8 W e,
Tajawwalna fi alssayyarati ?abra ba?dl ?almanatiqi ?alrifiyyati ?aljamilatu.

As shown in table 4, eight students (13.33%), seven females (11.67%%) and a male
(1.67%) provided correct translation. On the other hand 25 students (42%), eleven females
(18.33%) and (14) males(23.33%) provided acceptable translation such as (kodna Sabra
ba'td ?almandteq ?alrifeyyah ?almod’hela) 4aidl 44, ) 3hlidll e L | here the student did

not mention the word (?alsayyara) 3kl which is equivalent to car in English. Car is not
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mentioned because through some spectacular countryside is a prepositional phrase. Some
spectacular countryside is the object of the preposition through, not the direct object of the
verb drove because the direct object is car which is deleted. Twelve students (20%), six
females (10%) and 6 males (10%) translated the statement incorrectly such as (kodna
dikhel ?alshaware§ ?alfer'Seyyah ?almomayyaza lelmadinah) & mall dae &l ¢ i o3l Jals L
44l which is totally incorrect and equivalent to We've been in the city's distinctive sub-
streets. . In this case the student did not understand the whole meaning of the words and
rendered them wrongly, the preposition through translated as (dakhel) Jal> which is
equivalent to into in English and provided words that were not mentioned in the source text
and not even related to such as (?alfer'Siyyah)i.e ,ill which is equivalent to sub-streets and
the word (?almomayyaza)s_ <l which is equivalent to distinctive instead of spectacular
and (?almadinah)ixl equivalent to city instead of countryside. Fifteen students (25%), six

females (10%) and 9 males (15%) skipped translating it.

Statement (26)

The singer stepped onto the platform.

Suggested model answer: Aaidl J) Jrall a2a

Safada ?almughanni ?ela ?almenassati.

According to table 4, seventeen students (28.33%), fourteen females (23.33%) and 3
males (5%) provided correct translation. Meanwhile 22 students (36.67%), seven females
(11.67%) and 15 males (25%) rendered the statement acceptably such as (eStala al

moghanni khashabata ?almasrah)z jwell 4uia sl Jlie) also (masha al moghanni fald
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Palmasrah) gzl Je xall e On the other hand 12 students (20%), six females(10%)
and 6 males(10%) translated the statement incorrectly such as using the equivalent of the
word platform which is (masha Salmoghanni €ald Salbarndmej Sal mohaddad laho) <«
Al sl maliydl e Sxall which is equivalent to The singer walked on his specific program
which is totally far from the intended meaning (the students used literal translation). Nine
students (15%), three females (5%) and 6 males (10%) skipped translating it which is due
to their limited information in the English language and absence of experience in

translation.

Statement (27)

A Professor of Geography asks his students to look at the moon:

You won’t be able to see it unless you look through the monoculars.

Suggested model answer. . _shliall J3A Ga &5 00 13 Y s ) e o palE ) 5565 o)

Lan takiinli qadirin ?ala ruayatehi ?ella etha nazartum min khelal ?almanazir

This statement was rendered correctly by 28 students (46.67%); (15) females (25%)
and (13) males (21.67%) according to table 4. Meanwhile 11 students (18.33%), four
females (6.67%) and (7) males (11.67%)provided acceptable translation as(lan tastatiSi
ro?yatehe ?elld min kheldl ?almanazir) sabliadl JYA e Y aks ) | ki (I which is equivalent
to You'll only be able to see it through the monoculars. Some students translated the
statement correctly except using plural for the pronoun it instead of singular which is
(ru?yatehim) a5, and that related to neglecting the written situation before the statement.

On the other hand 5 students (8.33%), two females (3.33%) and 3 males (5%) translated the
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statement incorrectly such as (Sadam ro'?yat ?al?ashya'? ?ella belmejhar) ¥) L) 435 a2
sea<lbwhich is equivalent to Not seeing things but with a microscope. The student missed
the whole meaning of the sentence; he missed rendering the words won't be able and used
the word microscope as an equivalent to monoculars which is a wrong equivalent and has a
totally different usage and grammatically it should be plural not singular but they provided
correct translation for the preposition through which is (min kheldl) J3& ¢« . Sixteen

students (26.67%), nine females (15%) and 7 males (11.67%) skipped translating it.
Statement (28)

I'll jJump over the wall and open the gate.

Suggested model answer: i sd) zi 5 Lailall 358 sl

Sa ?aqgfezu fawqa ?al ha?eti wa?aftahu ?al bawwabata.

According to table 4, thirty two students (53.33%), seventeen females (28.33%) and 15
males (25%) provided correct translation. On the other hand 12 students(20%), six females
(10%) and 6 males(10%) provided acceptable translation . All the translations of the
preposition over as (men Sald )le (= and (Sald )l are acceptable and all the translations
of the word wall as (sour)_s= and (jedar)_)a> are acceptable. On the other hand 8 students
(13.33%), five females (8.33%) and 3 males (5%) translated the statement incorrectly; they
used wrong word equivalent for the preposition over such as (sawfa ?agfezu mina ?assiir le
?aftaha Calbawwabah) sl =8Y sl e @ls the students used (mena) o< which is
equivalent to from in English. Other students used (kheldl) J>a such as (sawfa ?aqfezu

min  kheladl ?lassiir le ?aftaha? albawwabah) 4lsll =&Y sl JM& (38l which is
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equivalent to through in English. These mistakes relate to the lack of familiarity of the
prepositions of movement in English and their correct word equivalent in Arabic. Some
students had grammatical mistakes such using the past tense of the verb I'll jump
(sa?aqfezu) or (sawfa ?agfezu) which is jumped (gafaztu) <3<, Eight Students (13.33%),

two females (3.33%) and 6 males (10%) skipped translating it.

Statement (29)

The aircraft flew low over the lake.

Suggested model answer:.s sl (358 Aaddia 3 ikl Cils

hallagat ?altderatu munkhafedatan fawqa ?al buhairati.

As in table 4, thirty one students (51.67%), eighteen females(30%) and 13 males
(21.67%) provided correct translation. Meanwhile 9 students (15%), five females (8.33%)
and 4 males (6.67%) provided acceptable translation. All translations using the equivalents
(beshaklen monkhafeden) u=ssia J<5 or (benkhifad)u=tsih or (bertifiSen monkhafeden)
uaddie ¢l ,L for the word low are acceptable. On the other hand 5 students (8.33%), two
females (3.33%) and 3 males (5%) translated the statement incorrectly such as (?atta'Serat
hallagat beshaklen qariben mena Sal buhairah) s sl (e A S5 <l @l Hilall) we can see
that the student translated the preposition over incorrectly; they translated it as (mena)c»
which is equivalent to from in English. Also they convey the structure of English to the
translation of the statement into Arabic by writing the subject followed by the verb while it
IS more convenient to write the verb followed by the subject in Arabic. There is also a

grammatical mistake when using the plural form (?attayarat) <Lkl which is equivalent to
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aircrafts in English instead of the singular word the aircraft (?attayarah) skl Fifteen

students (25%), five females (8.33%) and 10 males (16.67%) skipped translating it.
Statement (30)
We were walking along the river when it started to rain

Suggested model answer: b slaudl @il Ladie el (13laay/d sh e ) s LS

Kunna nasiru (?alatlli/bimuhadati) ?alnnahri endama bada?at ?alssama?u tumteru.

As in table 4, 11 students (18.33%), six females (10%) and 5 males (8.33%) provided
correct translation. While 27 students (45%), seventeen females (28.33%) and 10 males
(16.67%) provided acceptable translation such in (konnd namshi Sald deffati ?alnnahri
?endami bada?a ?almataro bennoziil)Js il shall iy Lavie Leill 4 Je o« WS which s
equivalent to We were walking on the riverbank when the rain started to come down. On
the other hand 11 students (18.33%), three females (5%) and 8 males (13.33%) translated
the statement incorrectly such as (konna nasir €ala ?alnahri ?altawili fendma bada?a
?Palmatar) shall fa Lexie skl ,eil) ey US which is equivalent to We were walking on the
long river when the rain started . We can see that the students mistranslated the preposition
along and rendered into long (tawil) J:sk which is incorrect. That indicates the lack of
familiarity of the prepositions of movement along in English and their appropriate word
equivalent in Arabic. Eleven students (18.33%), four females (6.67%) and 7 males

(11.67%) skipped translating it.
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Table4. Students' Translation Performance in the English-Arabic Test
Statement CT AT WT NT
N
° Females Males Total Females Males Total Females Males Total Females Males Total
1 Fr. 6 1 7 11 8 19 9 16 25 4 5 9
% 10 1.67 11.67 18.33 13.33 31.67 15 26.67 41.67 6.67 8.33 15
2 Fr. 0 1 1 19 17 36 5 9 14 6 3 9
% 0.00 1.67 1.67 31.67 28.33 60 8.33 15 23.33 10 5 15.00
3 Fr. 25 18 43 5 10 15 0 1 1 0 1 1
% 41.67 30.00 71.67 8.33 16.67 25.00 0.00 1.67 1.67 0.00 1.67 1.67
4 Fr. 26 26 52 0 2 2 4 1 5 0 1 1
% 43.33 43.33 86.67 0.00 3.33 3.33 6.67 1.67 8.33 0.00 1.67 1.67
5 Fr. 23 23 46 5 4 9 1 2 3 1 1 2
% 38.33 38.33 76.67 8.33 6.67 15.00 1.67 3.33 5.00 1.67 1.67 3.33
6 Fr. 22 20 42 5 5 10 0 4 4 3 1 4
% 36.67 33.33 70.00 8.33 8.33 16.67 0.00 6.67 6.67 5 1.67 6.67
7 Fr. 8 8 16 17 20 37 5 1 6 0 1 1
% 13.33 13.33 26.67 28.33 33.33 61.67 8.33 1.67 10.00 0.00 1.67 1.67
8 Fr. 20 22 42 4 4 8 6 3 9 0 1 1
% 33.33 36.67 70.00 6.67 6.67 13.33 10.00 5.00 15.00 0.00 1.67 1.67
9 Fr. 2 3 5 27 24 51 1 2 3 0 1 1
% 3.33 5.00 8.33 45.00 40.00 85.00 1.67 3.33 5.00 0.00 1.67 1.67
10 Fr. 17 14 31 7 8 15 4 8 12 2 0 2
% 28.33 23.33 51.67 11.67 13.33 25.00 6.67 13.33 20.00 3.33 0.00 3.33
11 Fr. 16 10 26 9 20 29 5 0 5 0 0 0
% 26.67 16.67 43.33 15.00 33.33 48.33 8.33 0.00 8.33 0.00 0.00 0.00
12 Fr. 22 17 39 5 9 14 2 3 5 1 1 2
% 36.67 28.33 65.00 8.33 15.00 23.33 3.33 5.00 8.33 1.67 1.67 3.33
13 Fr. 23 11 34 6 7 13 1 3 4 0 9 9
% 38.33 18.33 56.67 10.00 11.67 21.67 1.67 5.00 6.67 0.00 15.00 15.00
14 Fr. 24 18 42 6 10 16 0 2 2 0 0 0
% 40.00 30.00 70.00 10.00 16.67 26.67 0.00 3.33 3.33 0.00 0.00 0.00
15 Fr. 9 20 29 8 4 12 13 6 19 0 0 0
% 15.00 33.33 48.33 13.33 6.67 20.00 21.67 10.00 31.67 0.00 0.00 0.00
16 Fr. 12 12 24 6 6 12 12 12 24 0 0 0
% 20.00 20.00 40.00 10.00 10.00 20.00 20.00 20.00 40.00 0.00 0.00 0.00
17 Fr. 8 6 14 10 14 24 10 9 19 2 1 3
% 13.33 10.00 23.33 16.67 23.33 40.00 16.67 15.00 31.67 3.33 1.67 5.00
18 Fr. 9 13 22 6 5 11 14 12 26 1 0 1
% 15.00 21.67 36.67 10.00 8.33 18.33 23.33 20.00 43.33 1.67 0.00 1.67
19 Fr. 4 4 8 6 9 15 17 16 33 3 1 4
% 6.67 6.67 13.33 10 15 25 28.33 26.67 55.00 5 1.67 6.67
20 Fr. 19 15 34 8 9 17 2 6 8 1 0 1
% 31.67 25 56.67 13.33 15.00 28.33 3.33 10.00 13.33 1.67 0.00 1.67
21 Fr. 17 13 30 11 13 24 1 4 5 1 0 1
% 28.33 21.67 50.00 18.33 21.67 40.00 1.67 6.67 8.33 1.67 0.00 1.67
22 Fr. 10 6 16 10 6 16 5 3 8 5 15 20
% 16.67 10.00 26.67 16.67 10.00 26.67 8.33 5.00 13.33 8.33 25.00 33.33
23 Fr. 20 17 37 3 3 6 5 3 8 2 7 9
% 33.33 28.33 61.67 5.00 5.00 10.00 8.33 5.00 13.33 3.33 11.67 15.00
24 Fr. 13 9 22 12 3 15 2 10 12 3 8 11
% 21.67 15.00 36.67 20 5 25 3.33 16.67 20 5 13.33 18.33
25 Fr. 7 1 8 11 14 25 6 6 12 6 9 15
% 11.67 1.67 13.33 18.33 23.33 42 10 10 20 10 15 25
26 Fr. 14 3 17 7 15 22 6 6 12 3 6 9
% 23.33 5 28.33 11.67 25 36.67 10 10 20 5 10 15
27 Fr. 15 13 28 4 7 11 2 3 5 9 7 16
% 25.00 21.67 46.67 6.67 11.67 18.33 3.33 5 8.33 15 11.67 26.67
28 Fr. 17 15 32 6 6 12 5 3 8 2 6 8
% 28.33 25 53.33 10.00 10.00 20.00 8.33 5 13.33 3.33 10.00 13.33
29 Fr. 18 13 31 5 4 9 2 3 5 5 10 15
% 30.00 21.67 51.67 8.33 6.67 15.00 3.33 5 8.33 8.33 16.67 25
30 Fr. 6 5 11 17 10 27 3 8 11 4 7 11
% 10.00 8.33 18.33 28.33 16.67 45.00 5.00 13.33 18.33 6.67 11.67 18.33
_ Fr. 432 357 789 256 276 532 148 165 313 64 102 166
[
st % 0.24 0.20 0.44 0.14 0.15 0.30 0.08 | 0.1 0.18 0.04 0.06 0.09

CA: Correct Answer
Fr: Frequency

AA: Acceptable Answer

%

Percentage

WA: Wrong Answer

NA: No Answer
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4.1.2 The difficulties That Student Faced in The Translation Test.

From the analysis of the students' performance in the translation test, we identify some
difficulties that students face during the process of translation. The difficulties are
presented in five categories: lack of knowledge in both languages Arabic and English, lack
of familiarity with English prepositions of movement, grammatical errors, syntactic errors
and semantic errors as shown in the next table (Table.5).

Table 5 shows that "lack of knowledge" was the first difficulty that faced students with
frequency 77% then "Lack of familiarity with English prepositions” with frequency 70%.

Table5. Difficulties that Face Students When Translating the Statements in the
Translating Test including Prepositions of Movement.

Statement Lack of Lack of familiarity with Grammatical errors Syntactic errors Semantic errors
No Knowledge English prepositions of
movement
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4.2 Results of Question Two

Below findings are related to the second question which states: Who is more competent
in translating the prepositions of movement males or females according to the results of the
student's test?

Table6. Means of Standard Deviation and (T-Test) Result for Student Translating the

Prepositions of Movement According to the Results of the Student's Test as Gender
Vary.

standard .
gender Mean deviation t df Sig
male 33.00 10.67
Total -1.722 58 0.090
female 37.33 8.72

Table 6 shows that there are no statistically significant differences in student translating
the prepositions of movement according to the results of the student's test as gender vary
where the t value reached -1.722 at level a < 0.090 and the degree of freedom reached 58.
The significance 0.09 is higher than 0.05. If t < 0.05, it is statistically significant.

4.3. Results of Question Three
The findings of the third question which sates: What are the right techniques that

students can use when translating movement prepositions from expert perspective?

Findings for this question were collected from the questionnaire that was conducted by the
researcher. A group of (30) experts (University Professors) were asked to fill the
questionnaire to discover their views about the right techniques which students can use

when translating movement prepositions to overcome the difficulties they encounter.
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The researcher used the following equation to identify the student right techniques

when translating movement prepositions from expert perspective.

Interval Width = (Maximum Point — Minimum Point) \ Number of Levels

Interval Width = (5-1) \ 3 =1.33

* From 1 to 2.33 is considered low level of using

» From 2.34 to 3.67 is considered moderate level of using

» From 3.68 to 5 is considered high level of using

Table 7 shows the results of means levels and ranksfor the Student right techniques when

translating movement prepositions from expert perspective.

Table 7 shows that the mean for the total degree for the techniques students can use
when translating movement prepositions from expert perspective were 3.51 with standard
deviation 0.51, all the means came in the moderate level. In the first rank came item 2
which state" I raise the students’ attention to the use of English prepositions of
movement.(e.g.across/through/along/towards/over/into/onto/to/in).” with mean 4.33 and
standard deviation 0.71, and in the last rank came item 9 which state " | think semantic

translation is the most appropriate.



Table7. Means Standard for the Student Right Techniques When Translating
Movement Prepositions from Expert Perspective.
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Item Item Standard | Mean | Level Rank
No deviation
2 | Iraise the students’ attention to the use of English
prepositions of movement. (e.g. 0.71 433 high 1
across/through/along/towards/over/into/onto/to/on/in). ' ' g
7 | Students divide the sentence into words and translate _
them individually rather than as whole entities. 1.33 3.87 | high 2
3 | I provide my students with various practices on _
English prepositions of movement. 0.41 3.80 high 3
8 I think communicative translation is the most
appropriate technique that student should follow in 0.71 3.67 moder 4
translating prepositions. ' ' ate
1 | face difficulties in teaching prepositions in the moder
university. 0.81 3.60 ate 5
5 | Students try to find one equivalent for the without
considering the contextual meaning of the target 0.89 3.60 moder 6
language. ' ' ate
10 | I'think paraphrasing is the most appropriate technique moder
that student should follow in translating prepositions. 114 3.27 ate 7
6 | Females are more competent than males in translating
prepositions in general and those of movement in 0.94 3.07 moder 8
particular. ' ' ate
4 | Proposition tests are ignored at University level. 101 294 moder 9
' ' ate
9 I think semantic translation is the most appropriate
technlqu_e that student should follow in translating 078 292 moder 10
prepositions. ate
Total 0.51 3.51 | Moderate
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Chapter five

Discussion, Conclusion and Recommendation

5.0 Introduction

This chapter includes a short summary and discussion of the findings of the study that
deals with the difficulties that the BA students encounter when translating the prepositions
of movement. These findings are explained and interpreted by the researcher and they are
also discussed in the light of the literature reviewed in chapter two. It ends up with

recommendations and suggestions for further research.

5.1 Discussion Related to the Results of Question One

Q.1 What are the difficulties that face the BA students when translating prepositions of

movement from English into standard Arabic?
Results of question one indicates that "lack of knowledge" was the first difficulty that

faced students then "Lack of familiarity with English prepositions".

Lack of knowledge may be attributed to students’ lack of knowledge in English and
Arabic language and limited experience in translation and translation techniques; they are
considered as novice translators which indicates that translators need more than language
skills. They need general knowledge and sometimes specialized knowledge; they need to
have the competence of analyzing, and choosing the appropriate equivalents or translating
techniques. Also they need to be aware of the right usage of the dictionaries both hard and

soft types which leads to the importance of good management of the time during the search
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for equivalents skills. Some students' wrong translations and no translations relate to the

underestimation of the time provided for the translation test.

This finding agrees with the study of Akhtar, Rizwan and Sohail (2017) who believe
that mistranslations clearly are caused by the translator's lack of background about the SL
and the insufficient linguistic competence or by insufficient analysis of the ST. Also the
findings agree with Dweik & Suleiman (2013) who find that the lack of knowledge in
translation techniques and translation strategies is one of the problems that students have

encountered.

Lack of familiarity of the prepositions of movement is also one of the difficulties that
showed a high percentage in the results of the translation test. This is related to students'
lack of interest in the importance of the prepositions and their uses in general and
preposition of movement in particular .Neglecting this small and important part of the
language is a problematic issue and students take a lot of time to acquire prepositions; it
may be attributed to the various number of prepositions in English when comparing with
Arabic prepositions and having more than one meaning in different situations and relating
prepositions in English to their mother tongue , Arabic. These findings agree with Celce-
Murcia (1983) who argued that learners have a proclivity to correlate the prepositions in
English language with the prepositions in their mother tongue. She explains that the basic
reason is that there is variation in number of prepositions and a lack of one to one mapping
between the languages. Also the result corresponds to Al Yaari (2013) who indicated that

Saudi EFL students encountered difficulties when translating the prepositions from English
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into Arabic such as inability to give the right equivalent and unfamiliarity with the

prepositions.

5.2 Discussion Related to the Results of Question Two
Q.2.Who is more competent in translating the prepositions of movement males or

females according to the results of the student's test?

Findings of question two revealed that there were no significant differences between the
performance of females and males ,and this may related to the same circumstances and
experience that the both genders share. Also the two genders share the same concerns
which at the recent time are far away from all source of worthy knowledge, this due to
the temptations of civilization like technology, internet and smart phone services which
give them everything easily and quickly. Also it may be attributed to the type of the simple
statements which are used in the student test. These findings agree with Golvar (2009) who
explored the connection between the gender and performance of the translator and
discovered that there were no differences between the two genders' translation and
attributed that to the easiness of the text used in the translation text. Also the data obtained
from the expert's questionnaire of this study indicates neutral responses about this issue.

On the other hand the findings of this question disagree with Al Yaari (2013) who
conducted a study depending on a sample of Fifty (50) Saudi EFL students (25 males, 25
females), to find out who have more competence in translating the prepositions males or
females. The findings showed that there was a noticed difference in the performance of the

two genders among Saudi students where males recorded lower marks than females.
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These findings recommend that developed skills and abilities tangled in translation seem
to be more powerfully motivated in the English-Arabic tasks in women when compared to

men.
5.3Discussion Related to the Results of Question Three

Q.3. What are the right techniques that students can use when translating movement prepositions
from the perspective of the experts?

The Results of the questionnaire revealed that the most successful technical procedure to
achieve good translation by students is to draw their attention to the use of the prepositions
of movement and to provide them with continuous training in the lectures. The finding
agrees with (Ellis 1965) who considers training is an important issue to producing a
positive transfer or a negative one. And intensifying practice builds positive exchange, and
with little practice, negative exchange happens.

Findings also revealed that communicative translation is the most successful technique
that student can follow in translating the prepositions of movement and it is more efficient
than semantic translation or paraphrasing. These findings agree with Alayesh (2012) who
clarified that generally prepositions in English have more than one meaning. That indicates
why the communicative translation is the recommended because the translator should have
the talent to convey the message and spirit of the source text into the target one.

Also the findings agree with Burt & Dulay (1972); Boers and Demecheleer (1998) who
clarified that because prepositions have literal meanings as well as figurative ones, they are
difficult for learners. These findings agreed with Gass (1983) who explained how

prepositional usage in English can be exceptionally idiomatic (mostly in preposition verbs
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and phrasal verbs) as in sentence 1. On the way we came across an old beggar. The
preposition across here indicated unexpected meaning because of its combination with the
verb came. The findings agree with Newmark’s term communicative translation (1988) and
Nida’s dynamic equivalence (1968). This may related to their concerning of conveying an

acceptable message to the target text reader ship.

5.4Conclusion

The results of the analyzed data of the two instruments of the study (Test and
Questionnaire) indicate that BA students encountered different difficulties when translating
prepositions of movement from English into standard Arabic. The lack of knowledge in the
two languages was clearly noticed and lack of familiarity with prepositions of movement
and inability to find the appropriate equivalent which related to their ignorance of the
prepositions of movement and the differences in the use of each one. Also the ignorance of
translation techniques and methods is one of the difficulties that were depicted and the
experts recommended the communicative translation method as an appropriate technique to

follow during the process of translation prepositions of movement.

5.5Recommendation for Future Research

According to the results of the study the researcher suggests the followings:
- Researchers must conduct studies about how to increase students' language skills.
- The researchers should learn more about the prepositions of movement throughout

extending their interests to search in related topics and studies.
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This researcher recommends that further research may be conducted on the
differences between the use of similar prepositions such as in/into- on/onto-
to/towards...etc.

Researchers need to conduct studies about the effect of linking the use of

prepositions of movement to reality in the lectures on students' understanding.

Researcher are advised to study the benefit of organizing training courses by
university instructors that aimed at familiarizing students with the use of
prepositions of movement and explaining the appropriate methods to translate them

in an extensive way.
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Figures illustrating the uses of movement prepositions.
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Appendix B
The Translation Test

Dear Students,

I am Nadia Lutfi Dawoud an M.A student enrolled in the Middle East University. |
am working on my thesis titled 'Difficulties That Face BA Students When
Translating Prepositions of Movement from English into Standard Arabic''.
This translation test is designed only for the purpose of carrying out my thesis.
Therefore, you are kindly requested to translate the thirty English statements.
External resources such as dictionaries are allowed.

Your participation, time and efforts are highly appreciated by the researcher.

Researcher
Nadia Lutfi Dawoud
Nadia_lutfi71@yahoo.com

Middle East University



80

Translation Test

Gender:

Male Female

Please translate the following sentencesonly without translating the situations if they

are written before, taking in consideration the prepositions of movement which are

implemented in the sentences:

1. The children are describing their mother, what they saw on the way home:
On the way we came across an old beggar.
2. Some school students want to go to school by bus:
We can get onto the bus here.
3. The employee tries to talk to his manage:
| followed Mr. Jackson along the corridor.
4. The boy to his mum:
| am going to the university
5. A boy answering a lady asking about where the bathroom is:

The bathroom is to your left.



9. | jumped into the swimming pool.

15. Where is Jack?:

He's gone to the seashore.

21. Some student on their way to Oxford university:

I think we’re heading towards Oxford now, we must have gone wrong
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22. The same Oxford's Students in the previous statement

Let’s get back onto the path.

23. He kicked the ball towards the goal.

24. They couldn’t get the new sofa through the door.
25. A Couple talking to their friends after returning from a drive-by:
We drove through some spectacular countryside.
26. The audience applauded warmly when:
The singer stepped onto the platform.
27. Professor of Geography asks his students to look at the moon:
You won’t be able to see it unless you look through the monoculars.
28. I'll jump over the wall and open the gate.

29. The aircraft flew low over the lake.



83

Appendix C

Model Answers for the Translation Test

Model Translation provided by:

1 .Name: Dr. Ferial Marabha

2. Specialization: PHD.in Educational psychology

3 .Place of the work: Liwaa Al-jame'ah educational directorate/Ministry of Education

4. Work experience: English supervisor
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The Experts Questionnaire Items
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No Statement . e | »e
S o| 8| 2 |8
selel5| 8|58
58 2|8 |83

1 | face difficulties in teaching prepositions for college

students.
2 | I raise the students’ attention to the use of English

prepositions of
movement.(e.g.across/through/along/towards/over/into

/upon/to/in).

3 | I provide my students with various practices on
English prepositions of movement.

4 | Preposition in grammar tests are ignored at University
level.

5 | Students try to find one equivalent for the word
without considering the contextual meaning of the
target language.

6 | Females are more competent than males in translating
prepositions in general and those of movement in
particular.

7 | Students divide the sentence into words and translate
them individually rather than as whole entities.

8 | Ithink communicative translation is the most

appropriate technique that students should apply in
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translating prepositions.

9 | I think semantic translation is the most appropriate
technique that students should apply in translating
prepositions.

10 | I think paraphrasing is the most appropriate

technique that students should apply in translating

prepositions.




The validation committee

Appendix E
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No Name Specialization Place of Work
1 | Dr, Majed Abdillatif General Middle East University
Linguistics/Phonetics
and Phonology
2 | Pro. Zakaria Ahmad Linguistics Middle East University

Abu Hamdia

3 | Dr. Norma Al-Zayed Methods in teaching | Middle East University
English
4 | Dr. Ibrahim Abushihab | Applied Al Zaytounah private
Linguistics university
5 | Dr. Bilal Ayasrah Translation Al Zaytounah private
university
6 | Dr. Dima Aladwan Translation studies Al Zaytounah private
university
7 | Dr.Yazan mahameed Linguistics Amman Arab University
8 | May Al-Shaikhli Translation and Amman Arab University
Linguistics
9 | Dr. Fatema Jafer Methods in teaching | Amman Arab University
English
10 | Dr. Nour Harar Translation Amman Arab University
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Appendix F
The Validation Letter

Dear Professor,

The researcher is Nadia Lutfi Dawoud, an M.A student at the Middle East University,
working on my thesis titled "' Difficulties that Face BA Students When Translating

Prepositions of Movement From English into Standard Arabic™.

The aim of the study is to measure the difficulties that BA students encounter when
translating prepositions of movement from English into Arabic and explore the techniques
and procedures for improvement. Based on your experience and knowledge, you are
kindly requested to determine the validity of the instruments that are used in collecting data

which are: 1) translation test 2) experts questionnaire.

Your time, help, effort, and cooperation in commenting on the following questions are

highly appreciated.

The researcher: Nadia Lutfi Dawoud
Nadia_lutfi71@yahoo.com

Middle East University

Please write the personal information:-

2. Specialization.......................ooe

3. Placeofthework..............coiiiii ..



89

Appendix G
The MEU Permission Letter(1)




The MEU Permission Letter




The MEU Permission Letter




The MEU Permission Letter (4




The MEU Permission Letter




The MEU Permission Letter
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Appendix H
A Guide to Arabic Transliteration

Arabic is written in the Arabic alphabet. There are many different ways of writing this in
Roman characters. This is called a "transliteration.” The table below shows one of the
different transliteration systems of the Arabic alphabet (Adapted from Al-Arabiyya)

Arabic letters Transliteration | Arabic letters Transliteration
(consonants) (consonants)
s ? ol d
< b ) t
& t b z
< 0 g ¢
d j ¢ Gh
C h - f
¢ kh 8 Q
3 d d K
3 0 J I
J R p M
J y4 O n
o S ® h
o sh 0 wW
ol $ $ y
Transliteration
a
u
i,e
u
a
3 i
e i
& - iyy
55 AW
3 & Uww

7] Ay




